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Introduction 
Engagement of tertiary institutions with Aboriginal and Torres Strait Islander 
communities can take a range of forms and from a tertiary institution perspective be 
variously oriented to teaching and learning, research, community service or a 
mixture of these. The tension between the tertiary institution and its staff and 
students realising outcomes versus the potential for the community obtaining 
benefit has received little academic interest.  Whilst the growth in decolonising 
methodologies in research with Indigenous communities has given credence to the 
importance of community benefit in research, there has been much less attention to 
the ways in which Indigenous communities become partners in teaching and learning 
experiences for students and the extent to which this is founded on an appreciation 
of community benefit. We take up the challenge here of decolonising approaches to 
work integrated learning involving students undertaking such learning in an 
Indigenous community context. 
This report describes the Cherbourg community and agency experience of University 
and Technical and Further Education (TAFE) students who undertook part of their 
learning in Cherbourg. This could, for example, include a social work student 
completing a placement with a youth organisation or an education student placed 
with the local primary school. It could also include student group visits to agencies in 
Cherbourg or students undertaking a community project as part of their coursework. 
Whilst there are good reasons for students to undertake learning within an 
Indigenous community context, current research in this area is dominated by a 
teaching and learning perspective which focuses almost entirely on the benefits to 
the student and or the educational institution stemming from this engagement. This 
leaves the community experience invisible and continues to produce a neo-colonial 
relationship between tertiary education providers and the community. In contrast, 
this research project has investigated the Cherbourg experience of students 
engaging within their community in order to develop a more balanced model for 
positive WIL community engagement. 
This project was built on established connections between QUT and Cherbourg 
involving WIL, but was extended to a research project with the aim of mapping the 
extent and diversity of student engagement with Cherbourg as well as determine 
what factors contribute to positive outcomes from the community perspective. This 
research has been funded by a research innovation grant from the School of Public 
Health and Social Work, Queensland University of Technology. The research has 
been developed in partnership with the Cherbourg community via the Cherbourg 
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Health Action Group. This group includes representatives from the diverse agencies 
in the community including health, education and welfare agencies as well as the 
community as a whole. This group will provided oversight of the project and ensured 
the project met the expectations of the community. A de-colonised methodology 
was employed where a flexible yarning approach was used to speak with each 
identified Commercial-in-Confidence agency in the community with experience or 
interest in WIL. These yarns ranged from single participant yarns to a yarn with the 
Cherbourg Health Action Group (seven members participated), as well as small group 
yarns with a handful of people at particular agencies. The research assistant was 
recruited from the community in collaboration with the health action group to 
ensure the yarns were conducted by someone with appropriate local knowledge and 
skills to undertake this work. 
Research Outcome 
In keeping with the decolonised approach, the primary outcome of this research is 
focused on community benefit.  Thus the key outcome is the identification of a 
model for sustainable place based university- Indigenous community engagement 
where that engagement involves work integrated learning. 
About Cherbourg 
In Cherbourg, the community was in colonial times run by a government appointed 
‘protector’ who oversaw all institutional arrangements within the community during 
the colonial period. Indeed many of these colonial arrangements including the 
forced separation of children and young people to live in dormitory accommodation 
existed until the 1970s. The ‘ration shed’ also run by the protector offered basic food 
rations to people. Services provided to the community reflected the institutionalised 
racism of the time, with very limited education and training which was underpinned 
by the colonial needs of the time, with young Cherbourg men and women working as 
domestics and farm workers for little or no remuneration following their ’training’ 
(see On the Banks of the Barambah: A History of Cherbourg, 2013 authored by the 
Ration Shed Museum Book Committee for a fuller account of this history). It is not 
possible to provide a full historical account here, however the critical importance of 
this manner of service provision in the past is central to the need for any institutional 
interactions with this community in the present to re-consider their modus operandi 
in a manner which reflects a movement away from this colonial legacy. 
The yarns confirm the very strong sense of identity in Cherbourg about Cherbourg. 
Cherbourg is spoken about as an Aboriginal community but as a unique Aboriginal 
community. With great pride, and as facing challenges. University and student 
engagement cannot be understood or progressed independent of appreciating this. 
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Literature Review: University-Indigenous community engagement and 
Work Integrated Learning 
Work Integrated Learning (WIL) is an “umbrella term for a range of approaches and 
strategies that integrate theory with the practice of work within a purposefully 
designed curriculum” (Patrick, C. J., et.al, 2008). The term WIL has been adopted by 
universities around the world to describe strategies that “add a practical 
employment-based learning component to school-based learning” (Kramer and 
Usher 2011). WIL can take many forms and includes research, internships, service 
learning, clinical rotations, industry attachments and professional work placements 
(World Association for Co-operative Education website: 
http://www.waceinc.org/mission.html). Current research into WIL is dominated by a 
teaching and learning perspective, and has largely been concerned to demonstrate 
benefits to educational institutions and their students (Brimble, M., & Freudenberg, 
B., 2010; Crane, P., et. al, 2014; Eyler, J., 2002). This is also true within the context of 
WIL in Aboriginal and Torres Strait Islander communities (Stewart, H. et. al., 2010; 
Stewart, H. et. al., 2012; Pearson, C. A. and Daff, S., 2011). 
Largely absent from the literature is the community experience and evaluations of 
WIL. This invisibility is particularly problematic in an Indigenous historical context 
where communities have experienced gross violations of human rights at the hands 
of colonial institutions, and without attention and remedy reproduces a neo-colonial 
relationship between tertiary education providers and the community. 
This project is founded on a commitment to institutional arrangements which reflect 
this movement away from the privileging of the needs of already powerful interest 
groups. Postcolonial is used here not as a simplistic historical marker which assumes 
the processes of colonialism have now passed, rather it is used as political marker of 
an active resistance against the continuing presence of colonial logics within the 
apparatus of powerful institutions (see Ashcroft, Griffiths, & Tiffin, 2007). As part of 
this effort it is critical to view institutional processes from the perspective of the 
colonised (Bhabha, 1994; Fanon, 1967). This provides the capacity for a ‘talking back’ 
essential for any postcolonial endeavour. 
The research approach used in this project 
This project utilises an established community based partnership approach to 
investigate the meanings of student placement with the Cherbourg community. This 
research builds on existing connections between QUT and Cherbourg involving WIL. 
The specific methodology used is called community based participatory research 
(CBPR) (Israel, Schultz, Parker, and Becker 1998; Banks et al. 2013). Partnership with 
the Cherbourg community is via the Community Health Action Group, which 
provides oversight of the project. The Cherbourg Health Action Group includes 
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representatives from the diverse agencies in the community including health, 
education and welfare agencies as well as the community as a whole. One member 
of the Health Action Group, an Aboriginal woman from Cherbourg who manages the 
Cherbourg Health Service, is a Chief Investigator for the project, along with two 
academic staff from QUT. The project gained QUT Ethics Approval (number 
1500000853). 
The project utilises an Indigenous research method called yarning (see Bessarab and 
Bridget Ng’andu, 2010) which draws on an Indigenous worldview of communication 
and information collecting emphasizing respectful interaction. An Indigenous 
research assistant (RA) who is a Wakka Wakka man and who has close ties with 
Cherbourg was employed to undertake the yarns. The job description development 
and selection of for the RA was undertaken by the Reference Group which had 
majority community representation.  A list of yarning questions was generated 
through consultation and formatted to resemble an interview guide (see Appendix 
1). However these questions were used from a yarning perspective by the RA in a 
very flexible way drawing on community protocols of conversation and social 
positioning within the community. 
A total of 20 yarns involving 27 people were undertaken within the community 
between November 2015 and February 2016. Most (n=18) were with single 
participants, one with 2 participants, and one involving 7 participants. Participants in 
the yarns came from, or were associated with the fields of health, justice, youth 
services, aged care, education, local government, local media, and cultural 
education. Approximately equal numbers were from non-government and 
government agencies. Just over half of those participating were Aboriginal people, 
most from or with a long association with Cherbourg. 
The approach used to identify participants to invite for a yarn was through the 
Health Action Group and the Research Assistant. Through these people from 
agencies who had some engagement with tertiary students were invited to 
participate either individually or in a group, as preferred by themselves. A Participant 
Information Sheet and Yarning Participation Consent Form were used to support the 
process of gaining informed consent (see Appendix 2). 
The yarns were audio-recorded and transcribed, then analysed in an appreciative 
manner generating a detailed picture of how the phenomena was experienced and 
understood. This analysis occurred in batches of 2-3 yarns at a time with points 
made and sources of quotes mapped by hand onto an A3 sheet. After each batch 
was mapped the new material was typed up to be included. All views expressed 
within yarns were seen as valid, and whilst some themes are evident across yarns, 
the variety of experiences and perspectives provided were seen as constituting the 
community experience. No point made was dismissed. There was very little provided 
that was not relevant and the overwhelming impression was that the diversity of 
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points made all contribute to understanding the experience of the community and 
the various practitioners who work in the community. 
The qualitative analysis will be shared with the Health Action Group for feedback and 
then used as a platform to develop a model for developing WIL in the community in 
a manner which benefits the community. 
The types of tertiary student engagements in Cherbourg 
There has been a wide range of types of tertiary student engagement with 
Cherbourg dating back a number of decades. Students from a range of fields were 
mentioned in the yarns including students from nursing, medicine, health 
administration, allied health, social work, information technology (IT), creative 
writing, journalism, psychology, Aboriginal health, dentistry and engineering. 
Tertiary institutions that were mentioned as where students came from were QUT, 
USQ, USC, UQ, Griffith, CQU, University of Melbourne, University of Sydney, ACU, 
JCU, Curtin University, Toowoomba TAFE, West Moreton TAFE and the TAFE campus 
at Cherbourg. 
Most students came from outside the community and were non-Aboriginal though 
specific mention was made of some students being Aboriginal and some coming 
from within the Cherbourg community. 
The time students spent located at agencies ranged from very short ‘tours’ or ‘visits’ 
of one or more hours in duration, to placements of a week to 3 or more months, to 
involvement in ‘projects’ with a particular focus. A range of projects undertaken 
including ones related to writing submissions, nutrition, diabetes, child health, E 
hearing health, growth and development around child health; particular health 
conditions such as respiratory disease/ asthma/ cancer, creating resources, providing 
education and awareness sessions with either individuals or groups. Students also 
assisted in investigating or establishing new initiatives in the community, and in one 
agency this included making major contributions to submissions for the Indigenous 
Knowledge Centre and the Qld government Alcohol Management Plan policy review, 
supporting the establishment of a bakery, and writing a pamphlet on starting a small 
business for community members. 
Where local students have been involved these have generally been through TAFE or 
traineeships. Such involvement of local students is highly regarded and there is a 
strong desire to support local students. Of their trainees one agency manager said: 
Well to date we’re very proud that 3 of the trainees, or we’ve got 4 trainees 
actually, and 3 of them have done media studies, and two have completed as 
of last week, one is still completing and we hope that that last student will join 
them and they will graduate on the 11th December and get their certificate in 
media. (Y17)  
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In terms of numbers of students there is a variety of situations. For some agencies 
there is an increasing number of students, and one university in particular is 
reported as having a particularly active role in placing students into both non-
government and government local agencies in recent years. For a range of other 
agencies, including one of the schools, there is a view that they would like to see 
more students spending block time in their agencies.  
I think we’re severely underdone out here for tertiary students coming into our 
areas to do their prac teaching. (Y19) 
Cherbourg’s experience of tertiary students 
The type and orientation of how Cherbourg experiences students has changed over 
the years. This is particularly evident in respect of nursing where training was once 
hospital based and is now university based with in-community clinical practicums. 
The following quote from a senior Aboriginal service manager suggests that students 
are now generally coming with more respectful attitudes to Aboriginal people. 
So I don’t have an answer of how long ago, or when students first started 
doing placements around here, but I’m guessing it’s around 20 years.  But I 
think back in the day the students back then didn’t come in doing placements 
here with a passion for Aboriginal choice.  I think some of them had no 
choice, back in the days.  And they probably weren’t appropriate to do 
placements here because of their attitudes towards our mob.  But things 
have changed over the years.  (Y10) 
Across the twenty yarns there was a very positive view of their experience of having 
tertiary students undertaking placements in Cherbourg. This positive view was 
regardless of type of student or agency. It is apparent that the overall experience is 
that students are keen and make an effort to be helpful.  
They’re really good to have around.  And when they come into the community, 
they do get involved with the young people in the community, which is a good 
thing.  They treat our young people with respect and vice versa.  So it’s really 
good to have students. (Y10) 
Students are doing a service for us and our kids (Y16) 
Keep them coming Most students who come here are really keen to be a part 
of, and involve themselves in supporting community, or making some kind of 
difference.  (Y11) 
I’ve only heard positive things. I haven’t heard any negative. (Y4) 
I think it’s a good idea that they’re coming.  They help our service quite a bit, 
the students that we’ve had.  There was always a good outcome. (Y9) 
Excellent, they integrated very well, easily with the community.  They 
were very, very, helpful.  They learnt fast.  I can’t really fault them, you 
know.  They were very, very, good. (Y2) 
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The students we’ve had have been really good, and they’ve engaged well with 
the kids and their families. (Y13) 
I haven’t got any negative aspects of the placements.  I’ve never had any 
problems with any of the students.  The students have all loved the work. 
(Y14) 
It is also appreciated that different students make different sorts of contributions. 
Young students were often mentioned in very positive ways in the yarns. The 
experience of young students often includes reference to their ‘openness’ to 
learning, their energy, that they are role models for the children and young people in 
Cherbourg, and how they bring much needed skills around research and IT. That said 
the capacity of older students to be more empathetic when working with 
older people from the community was also mentioned (Y8). Students of all 
cultural identities are valued. That said, Indigenous students from within and 
outside the Cherbourg community are particularly valued given the desire to 
see their own people gain qualifications and the opportunities this brings. 
Young Indigenous students on placements are seen as playing an important 
modelling role for young people in Cherbourg and they want more of these 
students. The role of TAFE is particularly important as a study pathway for people 
in Cherbourg. 
Well would really like to see more of our Aboriginal, Torres Strait Islander 
students come through.  That would be something that we would all hope for 
and would be great.  But I mean that depends on the individual, if they’re 
wanting to take up the study.  But that would be a great thing and a positive 
thing for our community, to actually see our Aboriginal, Torres Strait Islander 
people, working and studying in these fields.  Especially doctors and nurses.  
Role models for our people.  That would be a big positive.  But in general if 
we just keep getting students in and teaching them about our culture and our 
people and you know, so when we do actually go to hospital, they have a 
better understanding of our culture and how to best provide support for our 
people, our clients. (Y7) 
There is an obvious warmth evident in many people’s accounts of their engagement 
with students, especially evident in the tone of Indigenous respondents. Rather than 
being seen as a category of person called ‘student’, it is evident that relationships 
and a two-way flow of regard and benefit underpins people’s orientation. There is in 
short a deep sense of reciprocity between people as well as agencies. 
Overall there was a very positive regard for students however the potential for this 
to be undermined was present in the following experience: 
I do recall some students coming out one year that were working on some 
project and they were collecting information and data.  Not so much data but 
information from our Health Service and from Community members and I had 
asked them to send me a draft copy before they submitted their assignment or 
project to the university and I was quite thrown back by some of the 
information that they had shared and they really weren’t capturing what was 
being shared with them, or the information.  And you know I had to sort of 
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actually make contact with these students and let them know that when they 
do projects or research in our community, that they really need to make sure 
that they do allow people to have a read of the information that they’re about 
to submit before it becomes some public knowledge.(Y11) 
What students can experience and gain from a placement in Cherbourg 
As noted earlier, much of the Wil research focuses on the student or institutional 
perspective. We report here the community perspective on benefits to student 
learning.  Participants talked of there being a wide diversity of experiences that 
students coming to Cherbourg will have. 
When they go out they’re going to see a whole lot of different things, and 
also come in contact with all sorts of people ranging from young babies up to 
the elderly. (Y8) 
People in the yarns talked of the very rich culture of Cherbourg, and how many of 
the students that come may never have had a conversation with an Aboriginal 
person before. There was a strong view that students will often come with particular 
often inaccurate perceptions that these can create barriers which they need to face, 
and that through engaging with Elders, Aboriginal staff and community members 
that the students change. Participants spoke of students changing their attitudes as 
their time in the community grew, and growth in confidence in working with 
Aboriginal people. 
By the time they leave here and they’ve learnt from the staff members from the 
community, that’s what changes their opinion of Cherbourg. Once they’ve been 
here and worked.  They come in here with one attitude and they leave with a totally 
different one.  (Y14) 
I think it’s a good thing because you’re giving the students a broader 
knowledge of how we live, and why we are the way we are.  It’s not what they 
perceive.   (Y4) 
Some of these university students, they’ve never spoken a word to an 
Aboriginal person until they come out onto Aboriginal communities, but when 
you talk to them, their sitting down listening.  And it’s really good.  They show 
you the respect and I like to show them the respect, you know.  Because we 
have young ones coming in, even the young doctors coming to our hospital, 
and you know, after a while they get so used to being here and they get to 
know the people that they want to stay. (Y10) 
I think every student would benefit from visiting an Aboriginal community and 
talking to the Elders or you know, Council about issues that happen.  They might be 
able to change their mindset about us as individuals.  Looking at us as individuals 
and not as one group.  That we’re like any community, have a different range of 
personalities. (Y4) 
Certainly a bit of an eye opener. Something a lot different for most of them to 
actually work in or experience an Indigenous community.  I think it’s good for 
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them to see that a lot of the stereotypes they may associate with Indigenous 
communities aren’t necessarily what you’ll find when you get there.  (Y20) 
Students also learn skills related to their disciplines, from introductory level skills to 
advanced technical and process skills. It is apparent that cultural, disciplinary and 
higher order analysis learning are all available for students from a placement in 
Cherbourg. 
I’ve taught them how to use a video Otoscope.  Especially the medical students 
that are coming in and also to use the Tympanometer, as well as the 
Audiometer. For some of them, it’s the first time that they’ve used this type of 
equipment, even though it’s part of their study in becoming medical doctors. 
They’ve never had the chance or the opportunity.  And so then they also get to 
actually see some of the problems that we face, especially the children and 
what are the underlying issues behind some of these conditions that the kids 
have got.  The fact that a lot of our problems within the community stem from 
overcrowding.  They get to see the conditions of their houses. They get to see 
the environmental factors that also make up a big part of health problems 
within the community. (Y6) 
There is a strong experience of students growing into their placement and 
appreciating that the positive qualities of the community outweigh the issues that 
exist. The shift in attitude and awareness of students as they undertake placement is 
captured in this quote from a health practitioner. 
We make sure that students, when they do come into the community, they’ve 
got to be quite respectful, they’ve got to be, and in the end you’ll see some of 
the students asking permission of the elders if they could call them Aunty or 
Uncle and that’s showing signs of respect and so that’s a positive attitude that 
they’re going back with.  Whereas some of them when they come here, you can 
almost see they’re a little bit apprehensive in what they’re going to expect and 
once they get here they stay with us for a week.  Within that week you see that 
they’re asking a lot more questions, that they’re looking forward to do little 
projects.  They want to build on the positive things, not the negative things.  
They see some of the negative things, so probably children running around the 
community and not being in schools. So they see that, but then they also look 
at the positives, and one of the things that they came up with was doing 
breakfast programs, or wanting to go to the schools and do some health 
promotion work in there.  So the positives outweigh the negatives. (Y6) 
Conversely if students don’t take an open and respectful approach they can expect 
to have difficulties. 
If they come in here with an attitude problem, honestly it doesn’t last long.  
(Y11) 
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A range of benefits to Cherbourg and Aboriginal people from tertiary 
student engagement were generally seen to exist.  The following themes try to 
separate and communicate the key elements that participants see as important. 
Challenge stereotypes- a way of breaking down barriers 
There is a keen awareness that Cherbourg is stereotyped in a negative way and that 
students undertaking placements in the community are able to develop more 
accurate understandings. 
I think just learning about our community, learning about our culture, because 
Cherbourg, our community does get a lot of negative media attention.  And 
when students come here and learn from staff, community, community people, 
interact with the community people, they walk away then with their own 
opinion, then it’s not so negative anymore (Y7) 
I think having students allows us to share a little bit about our community.  It 
also increases their skills and knowledge and awareness around how best to 
work around aboriginal people. (Y11)  
 
For a lot of them, it’s the first time they’ve come into an Aboriginal 
community and have any involvement with Aboriginal people.  So for us that’s 
one way of breaking down barriers, closing the gap.  It’s also getting them to 
go back and spreading the word about Cherbourg, The bad things are only 
escalated by the media. They get to see firsthand the problems within the 
community and also the successes that nobody ever promotes out there. (Y6) 
Contribute new energy and bring new ideas 
New eyes into old problems.  Dealing with issues.  Sometimes when you get 
working in one area, you get stale and new ideas come up, so it is a good, it is 
a benefit in that way.  Even in just knowledge, even just tapping into their 
knowledge and where to look for things, and it just broadens your scope.  So it 
helps out that way as well, and that’s about it. (Y4) 
One of those interviewed from a school also talked of students on internships as 
contributing new ideas and innovative thinking that had benefits for the school and 
other staff. 
I relish the opportunity to have these interns in our schools.  It provides a new 
perspective for some of our teachers that have been teaching for quite some 
time.  Generally these teachers come out with new ideas, they are innovative 
in their thinking and they think quite differently. So it’s always refreshing to 
have some youth come into the school.  They’re always, I shouldn’t say 
always, but they are generally well engaged when they are here.  It’s also 
good to see that they’ve made a conscious choice to come to an area like 
Murgon or Cherbourg.  That tells me that they are also up for a challenge. 
(Y19) 
I think it’s good for the community to get the young and keen practitioners 
around. (Y20) 
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Benefits for the Cherbourg community 
Often our community staff are learning from our students as well in terms 
of developing programs. (Y13) 
Help improve services and supports in the community 
Students have assisted in developing and delivering a wide range of agency and 
community activities. This includes direct services such as counselling, and indirect 
practice such as service and policy development, and seeking funding. Some 
examples are mentioned below. 
Students were praised for starting the boys and girls Goori circles, as well as 
initiating support programs for young people which have continued after they left. 
We’re trying to get different projects started, enterprises to raise revenue.  … 
There’s a lot of individual community people that want to set up businesses 
and that.  And they [students) interviewed these people. It’s just 
acknowledging that these people want to do more.  And just being listened to 
and supported.  Like these students [developed] a little booklet of where to go 
and what you need to have a business. That helped. (Y4) 
The role of one Indigenous student in providing counselling and support for men in 
the community was highly valued. 
We had a young student from the [University] and he shadowed one of our 
senior social workers and he was even an Indigenous student, which was 
good for us, because Cherbourg has a lot of sorry business here at the 
moment, and that student, he came from here too, his family comes from 
Cherbourg, so he fitted in really well.  The community, and the people really 
took to him and he was able to do the like counselling for some of the men.  A 
lot of men came and he was involved in that counselling. He did the follow 
ups and he worked with our palliative care clients.  So that was good.  People 
knew him or knew of him. They weren’t frightened of what was to come 
because he was able to explain our way to them. (Y9) 
Some students contribute their specific area of expertise which examples given 
around creative writing and web site design. These contacts may be quite short in 
length, being only one or two days.  
They were here to show us and share a bit of their knowledge and skills in 
assisting us with developing our website. (Y17) 
Students give assistance to agencies, sometimes in very practical ways particularly 
around helping workers and agencies write up and communicate specific needs.  
Some staff don’t know how to put things together, so they help with the 
paperwork, with the writing of programs or funding applications. (Y9) 
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It’s an extra pair of hands realistically.  And they help when we’re down 
staff. (Y2) 
Some students were seen as helping the community have additional energy and 
capacity to respond to the underlying causes of significant community issues, and so 
contribute to achieving greater social justice. 
I think Cherbourg is a place where we can’t get anything, our health 
standards will not improve, until we address our underlying issues, our 
mental health issues, our grief and loss. Until we fix that up … I think 
students, you know social workers or psychologists, and doctors and those 
sort of students, need to come in and write up what we need. (Y9) 
There is an economic aspect to student engagement, in that community agencies 
often do not have sufficient resources to engage the number of staff they need, or 
gain access to needed expertise and advice. In this context tertiary students are seen 
as making much needed contributions. This said there is a clear sense that the 
benefits should be two way- that is befit both the students and the community. 
A lot of our community organisations engage consultants with expertise, 
where it costs a lot of money, whereas if we can utilise skills of students and it 
helps them and they help us, well in that way, with Government funding 
getting tighter and tighter, we can utilise these sort of resources. (Y17) 
Assist children from Cherbourg to have a better future 
Not surprisingly participants particularly valued students from the Cherbourg 
community working and learning in Cherbourg.  There was a strong desire for 
Cherbourg students to return to Cherbourg. 
I’d like to see the universities or colleges do, is really promote and encourage 
our students to go on and further, do further studies in the universities.  And 
whether there could be some sort of bridging course done through the TAFE 
so that some of the students don’t have to relocate to go to university, that it 
can be done somewhere here locally.  Whether it’s what do you call it, online 
learning, or whatever.  And have some links and ties with the universities and 
students back on their own homeland.  You know grow our own.  Grow our 
own students from our own mob and community.  That’s what I’d like to see 
long term.  If the universities really want to support our community, that’s 
where we need to head.  We need to look to the future and all disciplines 
across the whole Health Services, Education, Justice or whatever.  We really 
need to start building and supporting people in our community come through 
school. (Y10) 
And they’re good role models too.  A lot of our kids come and they mix with 
the younger students and they want to do what they do too. (Y9) 
There is also an appreciation that there is a reciprocal community benefit for 
students on placements and young people in the community.  
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I think it’s hard for us to get qualified people in the area and for our kids to go 
out.  But getting a diversity of people coming in like those students would only 
benefit to give these kids the idea, oh I can do that, or students saying I can 
help in that area, be interested in working in this area. (Y4) 
Provide enhanced support for Aboriginal people in human services 
outside Cherbourg 
Actually it’s probably the biggest benefit of having students here, more so than 
their clinical skills and all the other stuff, because we really, really, need to 
push that cultural awareness stuff out there.  And the only way we can do it is 
while they’re doing their placements with us.  Because one day who knows 
they might be providing services to our mob in the larger facilities, because 
not everybody’s interested in working in an aboriginal community or in rural 
settings.  But yeah, it’s just an opportunity for us to just push that cultural 
awareness. (Y11) 
Attract qualified people with an understanding of Aboriginal 
communities to want to work in Cherbourg 
There is a high level of commitment to providing student placements arising from 
the need for skilled and qualified workers across a range of fields. This is even more 
pronounced with supporting Aboriginal students from within Cherbourg or from 
other places. Speaking of Aboriginal students seeking a placement opportunity this 
team leader said: 
I always try to put them on, especially if they are a community member, 
because we need more community member workers within this area. (Y14) 
There was a clear need expressed and invitation to non-Indigenous students to 
undertake their placement as part of a strategy for having a skilled workforce. 
They might be willing to come in and work in the community.  I think it’s hard 
for us to get qualified people in the area and for our kids to go out. (Y4) 
It is seen as a great outcome when a student stay on to take up paid work. 
Well one of the students stayed on here, so that was a good benefit for us.  
For the community. (Y10) 
The roles of students 
To the Cherbourg community the students who come to spend time with them have 
a number of roles, and the richness of this was very evident in how they talked, 
often with great warmth, about the students who had spent longer placements with 
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them.  In this regard the most valued learning for students was about Cherbourg 
itself. 
Students are appreciated for being genuine ‘learners’.   Community experience of 
visitors is often framed around visiting ‘experts’, however the desire to learn was 
highly valued among visiting students. Being a ‘learner’ is welcomed perhaps in part 
as it comes with less agenda than interactions with ‘experts’. 
We’d just encourage all of our students when they come here to have an open 
mind, ask questions if they’re unclear or unsure of anything.  You know we’re 
trying to make it a nice positive experience when they’re here, and when they 
leave we want students to come here and learn about our culture, and walk 
away with a positive feelings for our community and our culture. (Y7) 
Well it’s good when they come just fresh out of the Uni.  Like they come to do 
good. (Y1) 
Students are highly regarded when they are ‘open’ and engage with the community 
beyond the limited role of ‘student on placement’ 
They’re advocates for our people here, and our kids.  They go out and talk to 
other non-Indigenous people who have a negative idea about Cherbourg. 
(Y9) 
The roles of agencies and community members 
Participants also highlighted the value of acknowledging the expertise of the 
community and its agencies. 
When students do come what we do is we set them up with some of the Elders 
in the community, so they can also have the one to one experience of listening 
to how they used to live a long time ago, so they get more understanding of the 
cultural side of things. (Y8) 
One of the other community groups that they would become involved with is 
the Health Action Group. They all go onto one of the meetings, introduce 
themselves. That’s an opportunity to share about Cherbourg with the students. 
(Y8) 
One Elder indicated: 
It was great just introducing to them everyone, all the different agencies. I 
introduced her to the main people like Community Health, Medical Centre, 
and the radio station, you know, it was just great.  I just took them around. 
(Y1) 
An often mentioned strategy is to talk with students about what to expect, then 
attach the student to an experienced worker to learn about the community and the 
work. 
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Most students who have come through, they have been pretty frightened, 
because of what they’ve been told, or what they have seen.  So part of my role 
and also of the health workers is to break that barrier down and to ensure that 
these students do have an understanding of what they expect to see out there, 
and showing respect to our people. One of the other things I encourage is 
when the health workers go out, they take these students with them and they 
see what community life is really like. (Y8) 
They want to hear from us, not from you know, textbooks.  Aboriginal [people] 
are good oral history storytellers.  It’s been a part of our generations.  All the 
information and the things that we’ve learnt, it’s always been oral driven.  So 
I think that’s one of the best things, yeah.  I mean Aunty L can tell you a story, 
or she can sing, you know.  Whereas one of the things in our community, I 
guess one of the things we’ve got teachers, we’ve got story tellers, we’ve got 
writers, we’ve got song men, we’ve got musicians.  (Y10) 
Cherbourg community expectations of Universities, TAFE’s and their 
students 
The following quote weaves together a number of qualities that students are seen to 
need. These qualities have to do with cultural awareness (and not being judgemental 
about the Community), their fundamental interest in being there, the need for an 
understanding about the broader contexts of Aboriginal health and policies, as well 
the need to be personally robust. 
Firstly they need to be culturally sensitive and culturally aware of the history 
of our community.  And the challenges that our community and families have 
been through over the years.  The community and family dynamics, and have 
an interest in Aboriginal health and whatever it is.  Like depending on what 
area that they may come into the community in, whether it’s justice or the 
police force or Council or environmental stuff or nursing or whatever.  But 
they really need to show an interest in that area, particularly focused on 
Aboriginal health or needs.  Community needs.  They need to understand what 
the social determinants of health are, and it’s impact.  They need to 
understand what closing the gap is.  They need to acknowledge community 
and not go away from here and make judgment on our families or on our 
community, because sometimes the experiences in communities like Cherbourg 
can be quite overwhelming for students.  And I know that over the years I’ve 
come across people who have never had contact with an Aboriginal person, 
let alone come in and do placement in an all Aboriginal community.  And they 
get blown away by the extent of what they see. (Y11) 
The meta-themes of relationships and time pervade the yarns. 
Building a relationship over time with a University is important, as this allows 
possibilities to emerge and success in one placement at one agency to lead to 
placements in other agencies. The engagement builds over time and involves open 
discussion about what it would take to improve the relationship. 
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We’ve had a long association with [the University].  That’s going back for the 
last probably 5 or 6 years and they have a look at how [to involve] their 
students and with the community and how we can improve our relationship. 
That’s why these placements started, and I think they had some success with it 
with [one agency] and so they’ve expanded it. So we put our hand up, we 
said, we’ll take one.  Which was good, took a little bit of work in the first 
instance, but she fitted in well and she did some really, really, good things for 
us. (Y3) 
Reciprocity 
The community wants a two way relationship with universities and TAFE’s and 
their students. This is expressed as ‘we help the students, they help us’ (Y13) and 
that it needs to work ‘both ways’ (Y10) and involves people being able to ‘work 
alongside’ (Y14). So I believe it goes both ways (Y10). 
Cultural awareness 
Cultural awareness isn’t just about attending a program that’s run by either 
elders, or universities, or TAFE’s, or other health services.   Cultural 
awareness is something that you have to gradually learn.  You can’t just 
attend one session and then you’re culturally safe or sensitive.  Cultural 
awareness is a progressive learning process. (Y11) 
It’s on the job learning.  If they’re really culturally insensitive, believe me 
they’ll find out about it.  And if it’s not directly from me, they’ll hear it 
from somebody else. (Y11) 
Firstly they should have that cultural awareness of the community and work in 
with the community, not come in and tell us what to do.  We, you know, they 
learn from us. They’ve just got to learn that cultural awareness and go from 
there, that we work together and they know what’s the right way to work 
together with us. (Y17) 
It’s on going and it needs to be, because you can’t sit down and tell them in a 
day how they can and can’t work.  It’s always ongoing and where we’re lucky 
is we have a lot of staff from the Community who will go with them when 
they’re doing home visits and lead them, and tell them this is how we would do 
it. (Y13) 
Time 
A ‘temporal frame’ is critical to understanding what people are saying in the yarns. It 
is apparent that we can only understand things such as student engagement by 
understanding how they occur over time.  The clear message from the yarns is that 
students should be on placements for as long as possible. Longer is better! This long 
term time frame manifests in a range of ways. 
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First students need to come for meaningful periods of time rather than short visits. 
Day trips are not very significant forms of engagement; 1-2 weeks is short; 5-6 
weeks start to allow for an in-depth experience (Y8). The ‘fly in and fly out’ 
approach is seen as deeply inadequate (Y16). Indeed the first month is just settling 
in (Y3). One Elder said ‘to us 6 months was short’ (Y1). 
Second, engagement does not have to be in one block but can involve 
multiple engagements where students come, leave and reflect, and come back 
(Y16).  Third, others talked of appreciating benefits that are not tangible in the 
short term but depending on the pathway of the student may bring benefit 
to Cherbourg community or other Aboriginal communities sometime in the future.  
To us 6 months was short. A bit longer to see the end of the projects of what 
they were doing would have been really nice, you know for their self-esteem 
and that. (Y1) 
That first month takes a lot of, just a settling in period.  And I know that a lot 
of the other staff had to spend a lot of time with her, not really an issue with 
us, but just to bring her up to speed and just so she got a better handle on 
things.  (Y3) 
Fourth, it takes time for students to build their confidence. Longer placements of 
more than a month are seen as resulting in higher levels of skill and confidence for 
students in engaging with Aboriginal people. When asked about whether they had 
noticed a difference in confidence for students developing, one experienced 
Indigenous team leader said: 
Especially those that have done a longer placement here, compared to the 
ones that have done a one or two week stint.  They do feel more confident 
when they leave. I usually ask them, ‘How do they feel’, do a small debriefing 
with them at the end, just before they leave.  They said that they have learnt a 
lot especially with having interaction with our mob in the community, and they 
feel more confident about approaching Aboriginal and Torres Strait Islander 
people. (Y8) 
Sustainability and continuity 
Also related to time is the view that evaluating student engagement needs to include 
consideration of the sustainability of what they and the projects they are part of 
contribute over time, and the continuity of relationships that they are part of. 
Sustainability from this perspective has a number of dimensions.  
Some of the recommendations from projects aren’t implemented to sustain 
improvements.  So there’s a lot of work that needs to be done around that.  A 
lot of projects and research in our communities become grey literature.  
They sit on the shelf and collect dust and no one really uses it as a tool, or 
even a manual to improve things.  So there is definitely the need to do a lot of 
work around future projects and research and ensuring things are 
sustainable. 
(Y11) 
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I think the most important thing that we need to ensure when students come 
here is creating a work environment that fosters a continuous sustainable 
work sort of service that meets community needs.  A lot of the time when 
students come here they do their stint and then they’re out.  But there’s 
nothing that leads on from that student, who may have started a project or 
was given a little task to do.  We need to create like an environment where 
students can walk into something that we can continue to sustain.  (Y11) 
In a context where the agency has short term engagements with university students 
the view was that more regular engagement of particular students would assist 
make the process more meaningful.  
Like to get any sort of continuity, you’d have to come up more regularly.  
Especially when a lot of those people they’re not Indigenous people.  Not a lot 
of our kids would open up to those sorts of people.  The Indigenous ones, you 
can see straight away our boys, they rush straight up to all the black fellows, 
go and talk to them.  Whereas the non-Indigenous ones, they have got to 
actually go to them.  Many of them put themselves forward.  But to overcome 
that issue they would need to be coming more regularly, so the kids see them 
more often.  (Y16) 
Workforce development for themselves and/ or for remote communities like theirs 
which have skill shortages. 
But, it would be good if we could have one [student] that would come and [we 
could] teach them what’s needed here.  Like we can show them what has to be 
done. And that they can carry it on.  I’m due for long service, I need to go and 
I need someone here reliable. (Y1) 
Once people or clients have taken to that student, they’re all saying you want 
to come back here to work, you should come back to work here. (Y9) 
There is a call for Universities to send their high performing students for placements 
in Cherbourg. High performing does not mean just academic performance but refers 
to those who have the potential to be excellent practitioners. 
[Send] the ones that are showing the potential to be the better teachers, the 
higher performing students, especially in their prac work.  If they can be 
identified, we’d like an opportunity to have them spend some time here, and … 
for them to vet the place.  So if they like what they see, enjoy the challenge, 
that we can [make an] offer to them.  There is a bit of a challenge involved in 
making a difference here.  But good people normally want to push themselves 
anyway.  So if we had the opportunity to expose those that have the potential 
to be good [practitioners] perhaps they would then try and find a position in a 
place like Cherbourg or another Indigenous community, so that they can 
make the best of themselves and do something for a community at the same 
time.(Y20) 
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Practical outcomes 
Many examples were given of practical benefits that had come from student 
placements or projects. This ranged from programs run, to investigations 
undertaken, to reports, to funding submissions (which were successful!). Key was 
that report were easy to read, and programs were either able to continue, or that 
the service delivery undertaken filled a need of the agency and the community. 
Reporting back 
Referring to the way one University is undertaking their engagement with Cherbourg 
agencies the following Senior Manager emphasised how critical it was that student 
give face to face feedback to their host agencies about what they have found out or 
developed during any projects.  
We’ve had students coming in writing thesis and things for ever and a day 
and a lot of the times you don’t get any feedback from them.  But with the way 
that it’s set up now, we get all the feedback and we get to talk to the students 
face to face and the one good thing about the placement, is that they’re here, 
not just quite a few students who are working in Brisbane and doing things 
there. They have to come up, as part of their program, they come up and they 
report back to us. That way we have an interaction. (Y3) 
A protocol about how students undertake placements in the community. 
One of the outcomes from this project I’m hoping for is that we’ll be able 
to create or develop protocols around student placements within our 
communities and within our various organisations here.  We need some 
protocols around what, and what shouldn’t be done in our community. 
(Y11) 
What the community does not want is pity or closed attitudes. 
And I don’t think they need to come with an attitude of pity.  I don’t think 
people respect that.  I think this is life, deal with it, and if we can help we can 
help and if we can’t we can’t.  (Y5) 
What student characteristics are liked, wanted and expected 
It is clear that students are welcome in the community and benefits are seen to flow 
both ways. It is also clear there is a high degree of recognition that students are 
learning and are not expected to have deep knowledge about their areas of study. 
They are learners. There is a belief that students can do it and that there is no such 
thing as failure, just a need to learn more (Y14). 
That said there are a number of qualities students are seen as needing if their 
experience is to be positive for the community.   
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We don’t have high expectations of students coming here and thinking they 
need to know everything.  But they need to be aware, and they need to be 
willing to learn about our ways and about our communities.  And listen to 
what our community has to say in terms of what their needs are.  You know, 
cause our needs may be slightly different to what that other person may think 
we need. (Y11) 
Another Aboriginal manager summed up the ‘attitude’ needed of students in the 
following way: 
Their hearts got to be in the right place.  They’ve got to come in and say, I 
want to come out and help with the indigenous.  They’ve got some issues and 
I’ve got the skills and therefore if I put it to work I can help these people.  
Yeah, the right attitude.  They’ve got the skill, come and have, with the heart 
at the right place, and treat people as people.  We’re all people.  We’re all 
the same.  We have a brain, a heart and everything else.  We’re all human 
beings, so treat people the same.  We’ve got some issues, there’s some 
problems we need to sort out.  If they’ve got the skills, let’s use it to the best 
of their ability and work here.  So they’ve got to have those things to be able 
to get on, I suppose.  To get on in any indigenous community.  But especially 
with us here. (Y16) 
That they want to be here 
The starting point is that students must want to be there.  In the words of local 
people when asked what characteristics were important for students to have.  
Well number one that they want to be here (Y3), and are keen to be) 
around. (Y8) 
Part of wanting to be in Cherbourg is that they want to make a difference. 
You know, students actually wanting to make some difference, and identifying 
that by engaging community and identifying what community needs are.  And 
working with you know, the community around those needs, whether it’s 
engaging with the Health Action Group or the organisations and the 
Indigenous staff that work within those organisations that they’re doing their 
placements with. (Y10) 
Openness 
Beyond being keen students need to have the ‘right attitude’ (Y16). The ‘right 
attitude’ is comprised of a number of related qualities summed up as ‘Openness’. 
I reckon they have to be open- minded. (Y4) 
From a personal perspective, all they need is to have an open mind and be 
acceptable to learning new ways of doing things. (Y12) 
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The importance of openness or having an ‘open mind’, or similar terms such as 
students ‘being open’, was mentioned in virtually every yarn. This openness was not 
just a mental openness to learning but went to a deeper openness of mind to other 
people, and their cultures, reflected in actions like a willingness to form 
new relationships based on trust and respect (Y8). Openness involves being open 
to learning new ways of doing things (Y12) and is more than just a cognitive 
process. Openness means not making assumptions about people (Y15), or 
thinking that people or the community needs ‘fixing’ (Y13), or ‘telling’ (Y16), or 
‘pity’ (Y3).  
… have an open attitude and be willing to learn and talk to people.  Don’t be
afraid to get out there and talk to people, because again media, we get a lot of 
bad media, Cherbourg and Aboriginal people in general, so don’t be afraid to 
get out there and talk to people and just enjoy your time when you’re here.  
Try and get involved and volunteer whenever possible.  And when you do that 
the people in the community will welcome you as well.  You build 
relationships, build trust and it’s easier to communicate. (Y7)
They should come in with open minded, because they’re coming in to a unique 
community.  You know we are not like Palm Island, we are not like Yarrabah, 
we are not like Woorabinda, we are unique in our own form of identification 
here, you know.  And they need to be aware of that and take a lot in when you 
know like when [an Elder is] telling them something, you know.  Take a lot of 
that information because that’s history being past down.  (Elder Y1)
I don’t think that they should come in with an attitude that they know 
everything, because they’re learning themselves.  I think they need to have an 
open mind. (Y9) 
Part of openness is not making assumptions about people. 
You don’t want to judge a book by a cover, because if you do judge that book, 
you may find that that person may be a traditional owner.  That person may be 
a respected Aunty or Uncle, and that person who’s a respected Aunty or 
Uncle, you’ve got to understand that they’re at Cherbourg in their community.  
They’re not in Brisbane in the Queen Street Mall going to meet someone at 
QUT for a meeting.  You’re in their community, meeting them at their meeting 
spot .(Y15) 
They can’t come with any preconceived ideas.  They certainly cannot come 
with a white middle class background and try to impose those morals on the 
people, white or not, Indigenous or not Indigenous, into our community. They 
need to understand the level of diversity that we face, need to be responsive 
to feedback, whether that be cool or warm feedback.  And be prepared to 
have a go. But I find that the biggest one is the preconceived ideas. (Y19) 
Openness is also about not coming with ‘fixing’ and ‘rescuing’ ideas about the 
community. 
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I don’t like the people that come out and be the do gooders and fix the 
problems in Cherbourg.  And it’s not about people coming in and fixing what 
they think is wrong.  So I guess that’s the difference.  Our students have been 
really good, they’ve been really open and they’ve taken the guidance of the 
Indigenous staff we have here from Cherbourg, which is why it’s worked so 
well. (Y13) 
Openness is multi-faceted and builds through two way engagement. An ‘open mind’ 
in the quote below is linked to being interested, being friendly, being returned 
friendship, and being respectful of different values and cultures.  
I think they need to come with an open mind.  I think they need to obviously be 
interested in culture and respect different values and cultures.  Having a 
friendly attitude is good and I don’t think they’d be disappointed being 
returned a friendly attitude.  Most people in Cherbourg are pretty friendly.  I 
think they’ve got to be understand that different people live in different ways. 
(Y5). 
Openness is also explained as a reflective stance. 
I think it’s the students being open to learn to sit back and work out what they 
can and can’t do. (Y13) 
Underpinning openness is respect. Respect for different values and cultures, respect 
for what they will see, and demonstrating respect in how they treat people. 
I think number one is respect.  Understand the background, respect where 
people have come from.  Understand the background of Cherbourg and why 
Cherbourg is the way it is.  How it came to be.  Why people in Cherbourg 
distrust government institutions and formal institutions and come alongside, 
work with parents and with community Elders.  Make sure that people 
understand that you’re here to work with them and for them, not to be another 
mob coming in with a whole lot of rules and regulations. (Y18) 
The challenge for some students in stepping out of their comfort zone was 
appreciated as significant, and underpinned by the deep stereotyping of Aboriginal 
communities that students may have been exposed to. The fearfulness of students 
seems to be most evident to workers with visiting people in their homes. 
The media make Aboriginal communities look like they’re dirty and we’re 
alcoholics and there’s a lot of abuse that go on.  When we have students come 
out, we try to break that type of perspective down.  They put a barrier up, 
though, those students when they go into homes.  They get really scared to go 
into the home. But as I said we try to break [down] that type of barrier but it’s 
very hard when they already got it put in their head. Some of them are just 
ignorant. They don’t want to step out of their comfort zone and experience 
something else with Aboriginal people. (Y8) 
Openness also involves students appreciating that their level of education gives 
them skills and areas to contribute but is also insufficient for being able to undertake 
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good practice. To do this they need the Indigenous staff or the organisations they are 
in. When asked about the qualities students needed this non-Indigenous manager 
said: 
The biggest one is they need to be open, and they need to appreciate the fact 
that they are often well educated.  It takes a lot more than education to be able 
to work in some of the communities. They need to really develop that good 
rapport with the Indigenous staff who can then help them work in the 
community. (Y13) 
Build relationships with the community: making yourself ‘known’ 
Perhaps the most important indicator of student fit for Cherbourg mentioned across 
the yarns was about how the student engaged with and was seen by the community. 
The quality of this relationship is exemplified in the following account by an 
Aboriginal manager about a student who was seen in a very positive light.  
I don’t see her as a white person.  I see her as a person who works here.  And 
the community knows too.  I know a student is going to be a good worker, a 
good social worker or a nurse when they go out into the community and the 
people know them.  They know them by name, they take the time to make 
themselves known too. (Y9) 
There were lots of examples across the yarns of how a student did or could ‘make 
themselves known’ to the community. Being interested in talking with the Elders was 
consistently mentioned. 
I have heard some good comments come back about students when they go out 
and talk to some of the elders and interact with them.  Because those students 
show interest in that elder when they’re just sitting there with them and having 
a conversation.  They try to engage as much as they can with the elders and 
also in their conversation and ask all sorts of questions so they get a much 
better understanding of where that elder is coming from. (Y8) 
Other ways of becoming known to the community were becoming involved in out of 
hours sport, engaging with patients at the hospital, and showing a willingness to 
participate in community events.  
They have to be willing to volunteer the time.  I think that’s important because 
getting to know the people it’s not during the work hours, it’s actually after.  I 
don’t think they need much.  It depends on what they’re studying, but I don’t 
think they need much in that way. Just start to listen to people. (Y4) 
And I know with J., she got involved in the community as well, she didn’t stand 
back, because a lot of the staff here are involved in junior league.  She used to 
go and help out when we had home games and things like that, which was 
good, and she got to know the community a lot better.  I think that’s important 
that when those students come here, if they want to get the true experience, 
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they need to be prepared to go out of their way a little bit rather than it just be 
the placement here, and get involved in the community.  (Y3) 
But also I think it’s just as important that they need to be become part of the 
community, rather than just come in and do their hours and then go home and 
then coming back the next day.  I’m not saying they need to get out into the 
community every night, but if there’s activities and things, organised activities 
and things going on, then it would be good for them to be part of those things 
too, so that they get to meet a lot of other people as well. (Y3) 
Again the theme of there being two way communication and benefit was present. 
Engagement with the community that is authentic and interested is seen in a very 
positive light, as explained by this Aboriginal manager:  
I think the way she volunteered, it gave her that edge that they saw her at a 
different level.  Like she met kids that, like, when you working for an agency 
they only see children with problems.  But when you volunteer you see them 
all in a different light.  You don’t see their issues, you just see them as 
children.  And that I reckon was a benefit for her.  She met all the staff.  She 
got to know people personally and their problems.  What they were facing.  
She attended meetings, and she found out what problems agencies were 
having.  … She went a step further where through the Ration Shed she met one 
lady with a disability here, that was involved in everything and anything, so 
off her own bat she said, we should really acknowledge this lady.  … So little 
things like that you start to become a part of the community.  So I think she’s 
learnt a lot of how to speak with people on different levels.  And not just see 
them as one.  Just to sit down and listen to people. It was a great thing. (Y4) 
Building relationships with Indigenous staff and people from the community is seen 
as the key way to break down barriers.  
Good communication 
Good communication is seen as critical, starting with students saying introducing 
themselves, listening and asking questions being the most mentioned aspects of 
communication seen as important. 
I think they need to have good communication skills.  If they’re going to come 
to this community, it doesn’t hurt for them to say,’ Hi, how are you?’  And 
some of them don’t. I think they need to have that, great communication skills. 
(Y10) 
Listening involves a willingness to ask questions, but goes beyond this to being able 
to ‘sit back’ (Y13). But the sitting back and listening that people talk about is not 
passive but involves showing interest, being interested in talking with people, being 
interested in community and community life, and interested in culture. 
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Depending on what area that they may come into the community in, whether 
it’s justice or the police force or council or the environment or nursing or 
whatever.  But they really need to show an interest in that area, particularly 
focused on aboriginal health or needs.  Community needs.  (Y11) 
A non-Indigenous manager talked about the importance of tertiary education 
providers and their students listening to the community. 
Listening to the community. …  Getting alongside the community and working 
hand in hand with the community.  Not coming in full of a whole load of ‘you 
should be doing this; you should be doing that’ type of stuff.  I think anybody 
working here has to come alongside people and understand where people are 
coming from. (Y18) 
Asking questions Students are strongly advised to ask questions about anything they 
are unsure about. Asking questions is seen as a key attribute in finding out about the 
community and building relationships. But it is apparent that listening, and being 
‘open’ are important platforms for asking questions, as is the student’s own settling 
in to become comfortable enough to ask questions and have sufficient relationship 
for question asking to be appropriate. 
The day that she came, she was very shy and was very withdrawn, and didn’t 
know.  But once you started explaining things and telling her about our 
community, she started to open up and ask questions then.  She was really 
interested in it. (Y4) 
Students should ask questions not just about cultural aspects of the community but 
about what would be helpful for them to do.  
What hand can we give you? (Y15) 
A willingness to help out and share skills 
Students are valued for the skills they can bring into particular agencies, and how 
this can support people in the community to develop new skills, particularly younger 
people. Tertiary students are valued for having skills regardless of what year of study 
they are in, skills like being able to research a specific topic and IT skills.  Bringing, 
using and sharing their own expertise is strongly invited. 
Make practical contributions 
Whilst communicating is important there is also a view that getting in and doing 
things which helps achieve something positive is highly valued. This was described as 
students being ‘on the ball’.  
You can’t be talk and talk and talk and then not doing, you know because 
Aboriginal people, they’re very peaceful and they like to see things done and 
not talk all the time about it.  That’s what I found from [our students], because 
what we wanted was this program. We just got into it. She drafted a form and 
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I took her out to introduce her to all the mothers and those that needed to sign 
it. (Elder, Y1) 
Giving feedback through easy to read reports on what they find out was particularly 
valued. As one Elder said: 
That report that [named student] done, I really enjoyed that.  I went through 
the lot.  Because it was easy to read, and, even the locals … you can get 
someone out there and they would understand what was written. Any locals 
that are not into jobs like you know computer all day and stuff, but … they 
understood everything that was written and it was easy language for them. 
(Y1) 
There must be some outcomes that come from the investigations. (Y5) 
There was also a view that students were there to share skills and learn rather than 
simply undertake unrelated practical tasks. 
We’d rather them come in and share their skills with us rather than 
cleaning our building for us. (Y17) 
Agencies enjoy getting students from different disciplines, each seen to contribute 
skills that are appreciated.  
There were a few, two or three placements.  They all had different skills, one 
with the website, another one had creative writing skills, journalism and law.  
So there was a variety of them that shared their knowledge and skills we really 
were pleased with. (Y17) 
Help highlight needs and gain additional resources 
Numerous examples were given of students assisting in highlighting particular needs 
in the community, and supporting or leading efforts to gain broader recognition and 
funding to respond to these issues.  This was particularly so in respect of social work 
students on long placements.   
He [the student] saw things. He identified things. … he saw that we needed 
more services here around [X] because of our rates of suicide and death.  We 
saw the same things too, but he went one step further.  When he finished his 
placement here, the week after, he brought the Director General of [the 
Department] back, because it was a priority for him.  I noticed something in 
Cherbourg that’s got out of hand. So we were able to sit down with the 
Director General and community, we had some community people there and 
to tell them.  We’re doing this and we can’t do that, because we haven’t got 
enough staff. (Y9) 
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There were numerous examples given in the yarns of where the strategies and 
projects students were involved in are still happening or having a positive effect well 
after their placement or project had concluded. Often this is due to the project or 
initiative being well founded and meaningful to the community.  
What [student’s name] has done is really good.  We’ve got something out of 
that.  There’s grief and loss, we’ve identified that we need to act on that grief 
and loss and intergenerational grief and loss.  Some people still haven’t had 
that closure.  We were able, or [the student] was able to put all that on paper 
for us, with the help of another social worker. They worked in partnership 
with the community.  They had workshops and a little forum.  And they had 
really good turn-ups too.  It wasn’t like 5 or 6 people, we had like 14, 15, 17 
people coming. Those people wanted help and that was the way that they got 
it.  And that’s still going.  We’re still doing that program.  It’s every Monday 
and it’s continuing and its growing as well. (Y9) 
When tertiary education providers and individual students have regular engagement 
over a period of time this is highly regarded, and results in a different sort of regard 
developing, for both agency staff and the people in the community they work with. 
When people come consistently, it’s a real big message.  A lot of people come 
in and out.  It’s just another face that’s come and disappeared as far as kids 
are concerned.  But when they come consistently over 6 months, then, or a 
period of time, kids start to be prepared to listen to them. (Y18) 
It is clear that services and workers in Cherbourg want students to stay on if possible, 
particularly when their time on placement goes well. The preference is for students 
undertaking placement to be open to staying from the beginning and that it is good 
if students selected for placements and other forms of engagement are open to that 
possibility.  By implication there is a need for tertiary education providers, and their 
staff, to have a long term commitment to the community. 
It would be really good if people, who were coming out and doing placements 
in Cherbourg, were really looking at long-term commitments to the place.  
Otherwise it’s like, oh here’s another one.  You know you don’t want people to 
be treated like that.  I think long-term relationship and long-term commitment 
is a really good thing.  And that would be the ideal. That you have someone 
who comes and does placement here, because in two years time there’s going 
to be something running here, and they’re building up and getting their 
training and their foundation ready for something that’s going to happen 
here. (Y18) 
Flexibility about the hours they do and what they do. Students need to be flexible 
to help them extend/ bridge across resource gaps and insufficiencies in services 
(Y13). Rather than the student role setting prescribed limits there was, particularly 
in NGO settings, a willingness for students to show ‘initiative through a 
combination of developing connection, and use of their skills. 
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Make contributions and commitments which are sustained 
The uni students have been really flexible with their hours and are happy to 
come. These programs are targeting the young people that are sniffing. We’ll 
pick them up, give them a feed, then it’s late so they go straight home and go 
to sleep.  We’ve also been able to run more day programs because of the extra 
hands.  (Y13) 
Follow protocols 
Just following protocol and being respectful about protocols … Especially 
when we have funerals and things, a lot of people don’t understand that.  So 
that’s probably one of the biggest things. … As long as they follow protocol 
and respect our ways and follow the guidelines, everything is fine. (Y7) 
I think as long as they’re following the protocol of talking to council, talking 
to the Elders in community and [Elders and other key community members 
mentioned by name] they’re going to get some good quality people there 
and there’s some good quality information. Those are certainly people who 
have been here a long time and love the community. (Y5) 
Are robust 
This is a word we have used to describe what people said in the yarns. This was 
expressed as students needing to have a willingness to do a very wide range of 
things, some which may not fit their idea of university education, as well as 
appreciate and cope with having things said to them that they may find offensive 
and having to accept that. 
I think that they have got to believe that they’ve got something to contribute 
and they’ve got to be willing to undertake anything. (Y3) 
They’ve also got to be resilient because they’re going to see and hear things 
that aren’t necessarily mainstream.  And they’ve got to be responsive in an 
appropriate manner where they understand that they’re dealing with stuff.  
They might be part of an incident which is really heavy and hard, but it’s just 
something that the family is going through, and they have to understand that.  
(Y18) 
They’re going to experience things, see things. They get exposed to different 
types of things.  If something is being said to them that they might find 
offensive, they have to accept that. (Y8) 
Have a sense of humour 
A sense of humour was also mentioned as important. 
If you don’t have a sense of humour you won’t be able to work with the 
Cherbourg mob because they can be very dry at times and pull you up.  
And that can be very funny at times too.  You’ve got to laugh with them. 
(Y15) 
30 
Humour works in both directions and students and staff from tertiary institutions 
should be aware they there is warm humour and storytelling likely to happen when 
they leave.  
We always talk about the students that come here and then when they leave, 
we always comment how well they fitted in the community and we always look 
at some funny things that have happened with them. (Y6) 
Other qualities valued are that students are well organised, caring, and reliable. 
Key processes and success factors 
The core processes of building relationships and engagement over a sustained period 
of time are critical and have been discussed.  
Build in cultural awareness and learning as an ongoing process 
Central to the experience of the community is how students approach the challenge 
of engaging with a community which is culturally unique and different from their 
own. The community appreciates the challenge involved in this for students and that 
there needs to be a multi-faceted and ongoing attention to the cultural dimension of 
the students experience. There is no expectation that students can or ever will 
appreciate the rich and unique cultural understandings of Aboriginal people in 
Cherbourg. The implication is that students need to engage from a position of what 
has been called ‘cultural humility’ (Fisher-Borne et. al 2015). As an Aboriginal 
manager from Cherbourg said: 
Cultural awareness is an ongoing training and awareness; it doesn’t just start 
and finish with attending one session of cultural awareness.   So it’s that 
ongoing stuff, and no one will ever be an expert outside of being Aboriginal.   
No one will ever be an expert on cultural awareness or have down pat 
cultural sensitivity.  I mean we’re all different.  Every community is different. 
(Y10) 
The cultural awareness training provided externally by education providers was not 
seen as adequate or sufficient, and needed to include a focus on the particular 
community the student is going into. 
I’d like to see the cultural awareness stuff be done a bit differently, because it 
would give them an insight on the community that they’re coming into.  
Whether it be Cherbourg, whether it be Nanango or whether it be Kingaroy.  
They’d get an insight into the community.  A lot of people come into the 
community and they’re very judgemental, because it’s not the same as where 
they’re living. They’re very judgemental- oh we don’t do things like that.  And 
I believe that you can never, never have enough of the cultural awareness side 
of any training. (Y14) 
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Developing cultural awareness must also have a progressive character, and is always 
more than participation in a ‘training’ event. Different elements to building the 
students’ cultural awareness were identified. These are: 
Good cultural awareness built into the curriculum at the university or TAFE
It should be a part of all curriculums as far as I’m concerned.  I mean we’re 
the First Nation’s people.  And we’re not being spoken about when people are 
learning studies and stuff, you know.  I believe it should be a part of all 
learning’s. (Y10) . A screening process for student suitability is critical as it is recognised that not
all students will be suitable for a placement in Cherbourg. One agency advocated
for the screening process used for students and those in the background (staff)
and suggested the involvement of the University Indigenous unit was important
in achieving this. Asked about their experience of students one senior manager
indicated:
… particularly if you get the right person.  And I think [this particular
University] has been fairly spot on so far with people that they’ve placed here, 
or they have working in the background.  I think the Indigenous unit at [this 
University] needs to take a lot of credit for that too, because I think they weed 
out the students that want into the program and do it.  I’ve been really happy 
with how things have progressed. (Y3) 
I think the screening process is really important.  It would be a long 3 or 6 
months if we had a student who didn’t fit into what we’re trying to do as an 
organisation within Cherbourg. We need someone that will fit in with what 
we’re trying to do.  (Y13) 
Orientation at the University
Orientation needs to occur before and after students come to Cherbourg. It is ideal if 
someone from the Cherbourg community can go to the University to be part of the 
prior orientation. 
The university needs to do it before they actually come here and also to maybe 
take someone from this community to the university to talk to them about what 
they can expect when they come to Cherbourg.  Who they’re going to be 
working with, what they can expect.  They’re going to be doing things and 
seeing things.  They’re going to be exposed to different things that they may 
never have come across before in their life.  (Y8) 
There needs to be some like localised education around Aboriginal cultural 
and history from that community as well. So generally you would get some 
basics around cultural awareness in the curriculum, you know across all sorts 
of aboriginal communities across Australia, get the basic sort of knowledge.  
But if you’re going into a specific community to work, I think it’s important 
that the local communities have some kind of resources and their own cultural 
awareness to provide those that are wanting to come and work in Aboriginal 
communities.  (Y10) 
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Orientation to Cherbourg in Cherbourg
In Cherbourg the Ration Shed is seen as an essential part of the local orientation. 
This was true for both non-government and government agencies. Ration Shed 
means that students get cultural orientation ‘straight in their face from 
the community’ (Y8). This experience helps students have at least some realisation 
about what people went through when they were younger (Y8). The Ration Shed 
is seen as a ‘must do’ experience for students and other people coming into the 
Cherbourg community.  
Take the students to the Ration Shed and give them that experience to show 
them where we’re at, back in the days, and get this! (Y10). 
[The university] actually took her to the Ration Shed and she learned a lot 
there. (Y4) 
The Ration Shed is clearly a critical way that the history and cultural context of 
Cherbourg is communicated to others. Speaking of the Ration Shed one of the 
workers explained the impact on people who visit and attend the sessions they run. 
Usually people are totally blown away by what they learn about this place 
because the power of this place is hearing first hand from elders who lived 
through those times.  And I think the films we have here really knock that 
home.  You know, they hear the voices of the Elders.  So it’s not somebody 
telling them, it’s not information in a book, it’s oral history either from the 
Elders telling stories, or from people who lived through those experiences, or 
the footage that we’ve captured on film. (Y12) 
There was a clear message that cultural awareness training for Cherbourg should be 
driven from the community. 
The cultural awareness should be community driven by community people.  
They should be the facilitators of the workshop, because they have the 
experience and the knowledge, they have lived here, they have worked here. 
They know.  They’re the best teachers to deliver that cultural awareness 
training. (Y17) 
Orientation in the host agency
Each agency conducts its own orientation with students, one which has relational 
and informational aspects.  Usually this is informal and ongoing.  
Your talking, your always mentioning certain things around the community, so 
they get that one on one cultural training with the health workers and I find 
that’s probably the best, instead of sitting them down in a classroom.  (Y6) 
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No formal cultural training.  But in my facility I’ve got staff from the 
community, and the community members teach not only the students but all of 
the staff, myself included.  That is mostly the way that we have learnt about the 
community.  We learn the rights and wrongs, the taboos, the different families, 
and all from our community member workers.  (Y14) 
One team leader described the process that normally happens when a new student 
starts. 
I try to be open with those students and to straight away build a relationship 
with that student, if I can.  I usually give them the opportunity to ask questions 
before I send them out with other health professionals.  I just try to make them 
feel as comfortable as I can when they come to this community. (Y8) 
Introducing students to key people in the agency and in their network is important, 
including Elders who have important messages and stories for students to hear. 
Agency staff spoke of a particular staff person being a mentor. 
The orientation needs to also take account of what the student will experience. 
I mean I’ve had a student, this is years ago, it was a culture shock for her to 
work here, and to go out into the community, into their homes and that.  I 
mean she left after 2 or 3 days because she couldn’t … They need to be 
prepared properly. (Y9) 
Negotiate what students will do 
This needs to involve the University/ TAFE, the host agencies/ the community, and 
the students themselves. There is an important role for University staff in this 
process. One of engaging with the community and asking what would be helpful to 
the community, then engaging with the students before the placement commences. 
Two way communication between Universities and the community is essential. Good 
practice involves University staff appreciating the protocol of talking to Council, 
talking to Elders and other key people and groups, such as the Health Action Group 
before and during student placements. 
Those guys [staff from the University) they come and consult before they 
[the students] travel down, and ask us for things we would like to see and 
they try to fit students into those areas.  It’s not just, ‘you, you’re going to 
Cherbourg and you’re going to do this’.  So those students want to be part 
of it.  And a lot of the times it fits in with their area of study.  So we know 
they’re happy to be here and to do things. (Y3) 
Starting up a process of student engagement can take some work, and needs 
patience, 2 way communication and support. 
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It was indicated that it is important to develop a plan for students to do something, 
negotiating locally what the purpose and goals of this are, but then be flexible as the 
placement or project proceeds and as ideas are contributed from the community. 
The initial plan is used a basis for change- it needs to evolve as engagement with the 
community occurs. 
When the initial sit down and discussion started about ideas, what the students 
could perform, or what they could do, there was a plan set out, but after the 
students came, you could see it when they started interviewing people and 
talking to you.  They didn’t stick to that plan.  They actually took into 
consideration what our people were saying.  That plan sort of evolved, it sort 
of grew, it didn’t stay the same.  It was a positive, yeah it changed for the 
better. I found them very open minded and like they’d take on what you said.  
They didn’t make you feel that what you said was incorrect or didn’t matter.  
Your opinion counted.  That was a good thing.  (Y4) 
Report back what they find out 
And then they came back, which is a good thing. When they came back they 
handed it [their report] over back to the community.  They spoke to [our 
agency] about ‘this is what our findings were.  This is what we’ve produced as 
our end result’.  And really, you could see it was different from the beginning, 
because people’s ideas change.  Things change to what’s happening in our 
community too. (Y4) 
Support students during their engagement 
Ongoing support for students from their university or TAFE is seen as very important, 
and there was concern expressed that students are sometimes placed into the 
community but not be adequately or appropriately supported by their educational 
institution. Across the yarns there was both explicit and implicit indication that 
ongoing support was required for students spending time in the community. 
So I think if the universities have an expectation of our services to take 
students, I think our services also need to share with the universities that 
we have an expectation for them to provide some additional support.  And 
I know that some of the universities are more than supportive around that. 
(Y11) 
I think she had a lot of support from our community and the [agency], but 
I think she was a bit overwhelmed because she didn’t have the support 
from the University as much.  She didn’t have that much contact.  Maybe 
that could be worked out a bit better. (Y4) 
For one team leader where TAFE students often undertook placements the critical 
factor in providing a supportive environment was that students were able to learn 
without fear of failure. 
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Approach planning as both important, and evolving 
There’s no expectations when they come here.  There’s no failure if you know what I 
mean.  If they attempt a task and they can’t do it, then myself and my staff work with 
them until they can do the task.  There’s no expectation of failure in the whole thing, 
which makes the students feel a lot better and it gives us a sense of accomplishment 
when our students go out and they come back and they say I’m working over at [an 
agency] or I’m working somewhere.  And they always come back and tell us and a 
lot of them do end up working here. (Y14) 
Supervision
There was not a lot of commentary on formal placement supervision processes in 
the yarns. It is apparent that there can be significant time constraints on agency 
supervisors being able to support student learning on a day to day basis given how 
busy they are. 
When you are in a role, you can’t spend the amount of time that you would 
like with the students.  That’s the thing that I think is a negative thing.  Your 
sort of taken away from roles that you, … not saying that what we’re trying to 
achieve isn’t important, but the time constraints, you can’t spend enough 
time. (Y4) 
It was seen as important to ensure that students get a debriefing at the end of 
their placement just before they leave (Y8). 
Build in both discipline and community mentoring
Mentors were talked about in two ways. First there were mentors in respect of their 
field of study. Second there were community mentors who are Aboriginal people, 
sometimes from host agencies sometimes in other agencies or from the broader 
community. Both professional and community forms of mentoring are seen as 
important. 
You have to have a community person with you to learn well I think. … she 
knew it was important to have someone from the community with her to 
understand, because it’s hard to read people (Y4) 
We give them a mentor, like if there is a social worker student, we place them 
with a senior social worker. And there’s usually an aboriginal worker 
attached to that team.  So they go out and visit every organisation in 
Cherbourg and also in Murgon, all the indigenous organisations. (Y9) 
Active mentoring platforms students and new workers building ongoing relationships 
and engagement with people in the community.  
Look when I first came into this community, I had a wonderful teacher; her 
name was Aunty {name].  She was the assistant manager here at the time.  She 
took me under her wing.  She taught me about the culture.  She took me out to 
the community members, and I went down to dances down at the hall.  I went 
and played bingo and so forth at community member’s homes.  I made myself, 
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I integrated myself into the community, and I think if you’re not prepared to 
do that, and become a part of the community that you’re working in …  I mean 
you’re working in it. (Y14) 
Ensure there are contact people in the community who can provide
practical support to students when needed
One reflection provided was that students needed a designated support person from 
within the community who they could contact out of hours when needed. 
Provide financial and accommodation support
What I’d like to see more in the future is more assistance given to some of the 
these students. Make sure that they’ve got accommodation. Sort it all out for 
them.  Make it easier for them to come from the cities. … Give them some sort 
of incentive, paying them while they’re on placements in communities. 
Assisting them financially.  (Y6) 
Appreciating agency resource limitations 
It was acknowledged that there are constraints on how much support can be 
provided to students by their supervisors and agencies. Indeed it is apparent that the 
community is often stretched for resources and that whilst students are overall seen 
as positive contributors there can also be a strain on agencies and supervisors.  
Negative is, when you are in a role, you can’t spend the amount of time that 
you would like with the students too.  That’s the thing that I think is a negative 
thing.  Your sort of taken away from roles. … not saying that what we’re 
trying to achieve isn’t important, but the time constraints, you can’t spend 
enough time. (Y4) 
Various strategies were mentioned as being used to reduce this pressure including 
other agencies involved in taking students for one or more days as a way of both 
enhancing the diversity of the student experience and reducing the pressure on an 
agency for a particular period. 
We’ve had agencies that have had other students before and they’ve sort of 
come and helped too, which is a good thing.  [One student] went with 
[someone from another agency to] a couple of meetings and she met other 
agencies supervisors. (Y4) 
Post placement presentations back at the University 
The reciprocal and sustained nature of the relationship extends to how placements 
are concluded and how what has happened is communicated and built on, with 
people from the community directly involved in articulating what has happened and 
what has been learnt. The following suggestion captures this well. 
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And then having trips organised back to those universities with the students 
after they’ve finished their placement here, taking some of the Health Group 
Members or Indigenous health workers back down and giving a presentation 
back to the rest of the students about what they’ve done in the community.  So 
that way the people from community are giving feedback to the universities 
directly and not just relying on what the students are saying.  So it’s a 
feedback session two ways. (Y6) 
Concerns 
Against a backdrop of very positive regards for their experience of tertiary students 
spending time in Cherbourg there were some concerns expressed, as possible or 
experienced in a small number of cases. Many of these concerns are the ‘flip side’ of 
positive features mentioned earlier in this report. 
The main concern was the motivation for students coming to Cherbourg. This 
included students who are just in Cherbourg because they are required to do 
a placement, and so have an attitude that they just need to ‘make up their 
time’ (Y7). There was also a concern that students don’t want to step out of their 
comfort zone and experience something else, whilst another reflected on the 
attractiveness that ‘helping an Aboriginal community’ can have for some 
students, and how this can be tokenistic. 
Everybody loves the Aboriginal community. … They all want to go out and do 
good, go into the aboriginal communities and Cherbourg’s closest to 
Brisbane, so you find a lot of them can get here and back to Brisbane, back in 
their own bed doing a day trip.  Get a warm and fuzzy feeling and reckon they 
helped out the kids.  (Y15) 
Another area of concern related to students making decisions and acting without 
gaining community input or authority. Examples given included students starting 
their own projects without consultation with key people and services; and students 
taking information gained away to share with others without checking that they have 
understood correctly. 
I do recall some students coming out one year that were working on some 
project and they were collecting information from our service and from 
community members. I had asked them to send me a draft copy before they 
submitted their assignment or project to the university and I was quite thrown 
back by some of the information that they had shared. They really weren’t 
capturing what was being shared with them, or the information.  I had to make 
contact with these students and let them know that when they do projects or 
research in our community, that they really need to make sure that they do 
allow people to have a read of the information that they’re about to submit 
before it becomes public knowledge.  So we made sure that they made some 
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changes to the content of information that they were sharing, because a lot 
of it was just what they thought they heard. (Y11) 
There was also a concern that students may not give feedback about what they have 
found out from projects or investigations they have undertaken. 
Another set of concerns related to the students experience of the host agency, with 
specific concerns expressed about the need for placements to be in agencies where 
the students can develop their skills, that the projects they undertook should be 
realistic rather than too ambitious, that agencies may sometimes not have the time 
to adequately support students, and that students should have people to contact 
when they experience difficulties out of hours.  
Finally there was a concern that where students were seen as having the skills 
needed to undertake ongoing roles in agencies that either the funding was not 
available to employ them following conclusion of their placement, or if a job was 
able to be offered that the student may not want to stay to take up the position. It 
was questioned whether in the long term it was advantageous for Cherbourg for 
students to do long placements if they are not going to stay and fill much needed 
gaps.   
But in the long term I don’t think it’s very advantageous because everyone 
comes here for [X] hours and then they leave.  So they take their learning and 
their skills away with them too and Cherbourg needs skilled people. (Y2) 
Tips for tertiary education staff and students 
Don’t bring your preconceptions and stereotypes
Don’t bring any preconceptions, or stereotypes with you, you just 
accept people for who they are and what they are. (Y20) 
Ask questions
Our staff here, are, and the people in the community too are, only too happy to 
answer questions.  If people don’t understand anything, just ask. (Y7)   
If they ever have questions, to go to our elders in the community.  You know.  
If they had questions on how to communicate appropriately to communicate to 
black fellows, then go to one of our elders and ask. (Y10) 
Don’t be frightened (Y10)
Write back to thank people and agencies for having them
Some of them have written back and have thanked us for allowing them to 
come into the community.  (Y6) 
Ask permission to call Aunty / Uncle (respect)
Always ask if not sure about something e.g. funerals
Develop good repour with Indigenous staff (Y13)
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Introduce yourself appropriately (Y15)
Find out and follow protocols
I think as long as they’re following the protocol of talking to Council, talking 
to the elders in community, [mentions Elders) … they’re going to get some 
good quality people there and there’s some good quality information and 
those are certainly people who have been here a long time and love the 
community. There’s lots of good people to talk to and I think that they need 
to be met and discussed with. (Y5) 
• Have access to a car
One thing that is very prevalent in the country is that a lot of people have to 
have access to motor vehicles, whereas in the city you can just walk or catch 
the train or something.  Here you have to have a car to get around really.  
(Y5) 
Invitations and requests 
The yarns contained many invitations, explicit and implicit, to tertiary education 
providers. Some of these are: 
• Come back
• Please ask us- be interested and come forward to ask us what is
needed
• From Ration Shed for students to use archives to do research
• There are agencies that would like University student placements of
more than a few days (the radio station).
• Undertake community needs analyses and programs in specific areas
identified by agencies
• A wider diversity of students from different disciplines at the schools.
Not to say that we couldn’t take other people in other courses.  … We would 
be able to host for example people learning to cook, kitchen skills, also people 
who are doing child care studies, or teacher aid studies. We’d be in a position 
to host them if it was appropriate.  Even people doing some business studies 
possibly. But at the moment we’re not getting people applying for that sort of 
thing. (Y20). 
• More Certificate 3 courses available locally, for example in community
work
• More partnerships with universities in the style of those with QUT
• Funding to allow good students to be employed following their
placement.
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If we had funding to keep good students on after they’ve finished their 
program, you know after their stint here, after their placement.  We wish we 
could give them a job. (Y9) 
What we’d like to be able to do is probably access some of the better students 
and try and give them an opportunity to do some study here, or to do some 
prac’s here. (Y20) 
There is a deep appreciation of the need for people who understand and like 
Aboriginal, and rural and remote communities to choose to live in and contribute to 
those communities. 
For us it’s making students aware that for us out in communities, there is a 
need to get qualified people out here.  This gives them the first hand 
experience and then we always ask them, when you do get qualified, always 
think about coming to remote areas.  Don’t worry about going to the city all 
the time and chasing big money and things like that.  We are in desperate need 
of qualified people out in rural areas.  And that’s what we try to instil in them.  
Maybe it’s a better life for you coming out into rural community, if you want 
to serve and practice your commitment to health, rural communities are 
desperately in need of qualified people.(Y6) 
Conclusion 
The yarns undertaken for this study provide a rich and very coherent picture of the 
Cherbourg community experience of students, and the character of the engagement 
with students that they consider to be helpful. The messages to students and tertiary 
education providers have many specific elements. The strongest are these relate to 
the character of the relationship between students and the community of 
Cherbourg; that this must be a two way relationship where students are warmly 
invited to come, preferably for meaningful periods of time to do things which benefit 
the community, and where the students are open to learning with and genuine 
relationship with people and agencies in the community, and where at the least they 
take way a deeper insight into Aboriginal people and communities, which they use to 
the benefit of Aboriginal people wherever they live. 
… you know just be open to learning and be friendly.  And just interact, share.
For us, we share a lot of our skills and knowledge, so we want them to be able 
to share with us too some of their knowledge, some of their culture.  We share 
our culture so it’s got to go two ways, so that we can then also see what 
challenges they’ve got.  And once they’ve come here, once they’ve gone back 
and they see and hear negative things about Aboriginal people, because 
they’ve got the knowledge now of all those things … there’s a lot of 
misconceptions out there ...  I’d like them to stand up and challenge those 
ones that are being negative towards Aboriginal people. (Y6) 
The implications for Universities and other tertiary education providers are 
significant. They must engage with a community such as Cherbourg, and the 
agencies that provide learning experiences for students, in a genuine way which 
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appreciates the community context and negotiates the character of the involvement 
in ways that are experienced as respectful and build sustained engagement and 
benefits. The good news is that Cherbourg reports a positive and valued relationship 
with the students who they have spent time in the community, and invite this to 
continue. It is hoped that this study helps the community be able to further 
articulate the character of student engagement that they wish to see more of.  
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Appendix 1: Questions to guide the yarns with Cherbourg participants 
Intro: Thank you very much for your time today. The project we are doing in 
partnership with the Cherbourg Health Action Group aims to develop a deeper 
understanding about the experience of agencies and the Cherbourg community with 
tertiary students coming to Cherbourg as part of a university or TAFE course. We 
appreciate the opportunity to hear about your experience and any thoughts you 
have on what approach to having tertiary students engage with Cherbourg works 
well and does not work well for your agency and the community more generally.  
Topics to prompt for in yarning process are listed below. The ‘prompts’ are more to 
guide where you get to by the end of what is imagined as an informal and naturally 
flowing yarn: 
1 Tell me about your agency/ this facility 
Name of agency 
How is Agency involved with the Cherbourg community? 
2 Tell me about yourself 
What is your role here? 
Do you live in Cherbourg? Work in an agency based in Cherbourg? Work in an 
agency that is located outside Cherbourg but works with people in 
Cherbourg. 
How long have you been involved with the Cherbourg community?  
2 What’s it like having university or TAFE students come here? 
I’d like to hear about any times you or your agency have had contact with 
students from universities or TAFE coming to Cherbourg as part of a 
placement or visit, and what that been like from your perspective?   
3 Description of the who, when and why of students spending time at your 
agency/ in Cherbourg  
What did they do while they were here? 
What types of ways have students been involved with you or your agency?  
A short agency visit  
Cultural training 
A day visit 
A placement where they stayed in the area for weeks or months 
Students doing a specific project 
What types of courses were the students doing? (list) 
What colleges or universities were they from? (list) 
How long do students spend at your agency? Eg length of a placement or 
visit? 
Geographically do you know where did the students come from?   
How often do you have students visit?  
4 How have these student engagements gone from your perspective?  
Positive aspects for you, the agency, the community (check out separately)  
Negative aspects for you, the agency, the community (check out separately) 
What do others in your network say about their experience of students 
coming to Cherbourg  for a learning experience? 
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5 What do you think is important if students coming to Cherbourg are going 
to benefit the community? 
Overall what makes students coming here worthwhile for the community? 
Reasons. 
6 What should universities and colleges keep doing, or do differently?  
What would you like to see be done differently in the future? 
What would you like to see more of? 
7 What qualities do you think a student needs to have to work and learn well 
in Cherbourg? 
What knowledge and skills do they need? 
What attitudes should they have? 
Putting numbers to it 
We would like to get as clear a picture as we can about how many and what sorts of 
students are coming to Cherbourg.  
When did you first have contact with students visiting or doing work experience in 
Cherbourg. Year: ……………. 
How many different students would your agency have had visit in the last year? Is 
the number increasing or decreasing? 
How many different colleges or universities does your agency have a connection 
with? (Which ones?)  
Thanks. 
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PARTICIPANT INFORMATION FOR QUT RESEARCH PROJECT 
– Yarning Participation –
Cherbourg – University Student Engagement Project
QUT Ethics Approval Number 1500000853 
RESEARCH TEAM 
Ms Tarita Fisher, Health Service Manager, Cherbourg Health Services 
DESCRIPTION 
This project is being undertaken as part of the ongoing Cherbourg-QUT community engagement process, which has developed 
various collaborations between the Cherbourg community and QUT over recent years.    
The purpose of this project is to develop a deeper understanding about the experience of agencies and the Cherbourg community 
with tertiary students coming to Cherbourg as part of a university or TAFE course, and use this to articulate a community informed 
model for positive university work-integrated-learning (WIL) engagement. The research team comprises of staff from QUT 
together with representatives from the community. The research is collaborative using a community-based participatory research 
approach through a yarning process conducted with relevant agencies and members of the community. A Project Reference Group 
has been established which has majority membership drawn from the community and is co-chaired by a member of the Cherbourg 
community and a staff person from QUT.   
You are invited to participate in this project because you have experienced and/or are experiencing tertiary student engagement 
with Cherbourg through these students undertaking placements, work experience, educational visits, cultural training and/or 
student projects. We appreciate the opportunity to hear about your experience and any thoughts you have on what makes 
tertiary student engagement with Cherbourg work well/ not work well for your agency and for the community more generally. 
PARTICIPATION 
Your participation will involve having a yarn with a member of the research team at your office, at the Cherbourg Health Service or 
at another agreed location. The yarn is expected to take approximately an hour of your time. We are very interested to hear 
anything you think is of relevance. Topics we have identified as being relevant are listed in the attached document.  
Your participation in this project is entirely voluntary. If you do agree to participate you can withdraw from the project without 
comment or penalty. If you withdraw within six weeks, on request any identifiable information already obtained from you will be 
destroyed. Your decision to participate or not participate will in no way impact upon your current or future relationship with QUT. 
With your consent the yarn can be audio recorded. The recording will be transcribed in a way that does not identify you, and 
stored in a way to ensure your privacy. If you do not wish to be recorded the research team member will take notes as you speak.   
EXPECTED BENEFITS 
It is expected that this project will not benefit you directly.  However, the research may benefit the Cherbourg community, and 
other communities of Aboriginal people, through the development of a model for student engagement with communities that 
reflects what is important to them, and is culturally safe. Specifically the research may be able to inform development of a 
mechanism for the community of Cherbourg to inform tertiary education providers and tertiary students about how student 
engagement can occur in ways that bring benefit to the community as well as to students.   
To recognise your contribution should you choose to participate, the research team is offering participants thank you letters at the 
end of the research to express the research teams appreciation of your time spent in the yarning process.  
RISKS 
The research team does not believe there are any risks beyond normal day-to-day living associated with your participation in this 
research. The research team acknowledges that reflecting on the experience of the Cherbourg community may cause participants 
some discomfort.  
Ms Anna Spencer, Faculty of Health, School of Public Health and Social Work, QUT 
Ms Lan Phuong Do, Master of Social Work Student, School of Public Health and Social Work, QUT 
Ass. Prof Mark Brough, Faculty of Health, School of Public Health and Social Work, QUT 
Associate Researchers: Mr Ronald Unwin, Senior Social Worker, Cherbourg Community Health 
Principal Researchers: Dr Phil Crane, Senior Lecture, Faculty of Health, School of Public Health and Social Work, QUT 
Appendix 2: Participant Information Sheet and Informed Consent Form 
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The research process and data collected through yarning will be collated and shared with the Project Reference Group and the 
community through the Cherbourg Health Action Group (HAG). Information provided in research updates and reports may include 
extracts of what people have said in yarns. The Health Action Group (HAG) supports the research and may assist the Reference 
Group in hosting updates on the research. Any findings and research conclusions will be shared and discussed with the HAG before 
the final presentation on research outcomes takes place. The Project Reference Group will invite all those who have been involved 
to attend a presentation of the final research findings to be held in Cherbourg. Those involved in yarns will have the opportunity to 
discuss and comment on the research findings prior to the finalization of the research report.  The information collected from you 
and others involved in yarns may be used for the writing of articles and other publications arising from the research. Publication 
will only be undertaken with the support of the Project Reference Group.   
Any audio recording during the yarning process will be used for the purpose of this research only and destroyed at the end of the 
project.  
CONSENT TO PARTICIPATE 
If you give consent to be involved we would like to ask you to sign a written consent form (enclosed) to confirm your agreement to 
participate. You may consent for the yarn to be audio recorded or not.  
QUESTIONS / FURTHER INFORMATION ABOUT THE PROJECT 
If you have any questions or require further information please contact one of the research team members below. 
Ms Tarita Fisher 
Health Service Manager 
Cherbourg Health Services 
Dr Phil Crane 
Senior Lecture, Faculty of Health 
School of Public Health and Social Work, QUT 
Phone: (07) 4169 8800 Mob:          0423640006 
Email: Tarita.Fisher@health.qld.gov.au Email: p. crane@qut.edu.au
CONCERNS / COMPLAINTS REGARDING THE CONDUCT OF THE PROJECT 
QUT is committed to research integrity and the ethical conduct of research projects.  However, if you do have any concerns or 
complaints about the ethical conduct of the project you may contact the QUT Research Ethics Unit on [+61 7] 3138 5123 or email 
ethicscontact@qut.edu.au. The QUT Research Ethics Unit is not connected with the research project and can facilitate a resolution 
to your concern in an impartial manner. 
Thank you for helping with this research project.  Please keep this sheet for your information. 
PRIVACY AND CONFIDENTIALITY 
All comments and responses will be treated confidentially unless required by law. 
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CONSENT FORM FOR QUT RESEARCH PROJECT 
– Yarning Participation –
Cherbourg – University Student Engagement Project
QUT Ethics Approval Number 1500000853
RESEARCH TEAM CONTACTS  
Dr Phil Crane Ms Tarita Fisher 
Senior Lecture, Faculty of Health Health Service Manager 
School of Public Health and Social Work, QUT Cherbourg Health Services 
Tel:            (07) 3138 4663; Mob: 0423640006 Phone: (07) 4169 8800 
Email: p.crane@qut.edu.au Email: Tarita.Fisher@health.qld.gov.au 
STATEMENT OF CONSENT 
By signing below, you are indicating that you: 
• Have read and understood the information document regarding this project.
• Have had any questions answered to your satisfaction.
• Understand that if you have any additional questions you can contact the research team.
• Understand that you are free to withdraw at any time without comment or penalty.
• Understand that you can contact the Research Ethics Unit on [+61 7] 3138 5123 or email ethicscontact@qut.edu.au if you
have concerns about the ethical conduct of the project.
• Agree to participate in the project.
• Understand that the project will include an audio recording if I give consent for this.
And, 
(Please tick ONLY ONE of the two following boxes below) 
 I agree for the yarn to be audio recorded. 
 I do not agree for the yarn to be audio recorded. 
Name 
Signature 
Date 
Please return this sheet to the researcher. 
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